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MEMORANDUM

To: Maine Educators

From: J. Duke Albanese, Commissioner, Maine Department of Education

Date: September 2002

Subject: Maine’s Personalized Alternate Assessment Portfolio  (PAAP)

The State of Maine has been administering Maine Educational Assessment (MEA) since 1985-1986.  
Traditionally, students have participated in this assessment through standard administration or 
administration with accommodations.  This left only a small number of students excluded from the State 
assessment system.  In response to Federal legislation passed in 1997 and 2002, as well as State legislation 
related to Maine’s Learning Results, we will now measure the progress of all students against State 
standards.  The Maine Personalized Alternate Assessment Portfolio (PAAP) provides a new avenue for 
participation for those students who were previously not included in the MEA. 

Nearly all students will continue to participate in the MEA through the standard administration or 
administration with accommodations options.  The very few students utilizing the PAAP will be those for 
whom accommodations are so significant that they would compromise the content validity of the MEA 
(i.e., they would need accommodations beyond those listed as allowable in “Policies and Procedures for 
Accommodations and Alternate Assessment to the MEA”).  The portfolio (or body of evidence) method of 
assessment was selected as a third, or alternate, assessment option based on a great deal of research, 
piloting and guidance from the field.  It is based on the same principles that are guiding our entire 
assessment system:

To guide and inform teaching and learning

To hold school systems accountable

To certify achievement of the Learning Results

The PAAP, as one component of Maine’s Comprehensive Assessment System, is intended to be a valid 
and reliable way of measuring student progress through integrated instruction and assessment.  This 
integration is designed to lessen the burden of legislatively required assessment on teacher time and to 
limit interruption of regular instruction. The alignment of student Individual Education Plans (IEPs) with 
the Learning Results will lead to focused data collection related to the PAAP requirements.  The 
development of  PAAPs may require some additional time in the first year or two, in the same way that 
extra time is required for general education teachers to develop classroom and district wide assessments 
that measure progress toward the State standards.  It is clear, however, that once the portfolio requirements 
are understood and the PAAP is integrated into daily teaching and learning, the actual collection of student 
evidence to be submitted for scoring will become a logical and efficient process.  

Letter from Duke
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The scoring of the PAAP has been developed in partnership with the MEA contractor, 
Measured Progress, in an effort to ensure that the scoring and reporting systems for all 
aspects of the State assessment system are aligned and provide useful and meaningful data.  
As we move on to the next phase of full implementation, we will continue our commitment 
to professional development and improvement of the process, and our dedication to an 
alternate assessment system that provides meaningful teaching and learning opportunities 
which will yield evidence that represents a valid and reliable measure of student progress.

Duke’s Letter pg 2
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Maine’s Personalized Alternate 
Assessment Portfolio (PAAP)

What’s New in 2002 –2003?
This training manual is intended to provide you with the most current materials and tools available related to 
the development of PAAPs.  Recognizing that the PAAP process is still being improved and changed based on 
revisions in legislation, input from teachers and review of student work, it has been necessary to make some 
changes from the 2001-2002 process.  Following are the most significant revisions:

Student evidence must be collected during the one year period the PAAP is being compiled 
(grades 4, 8, or 11).

The “Task Description” form is a required component of each entry. Each Task 
Description form must be numbered.

An Entry will consist of an Entry Slip, PAAP Task Descriptions, and all student work related 
to a single Content Standard.

Scoring of the PAAPs will occur during a two day period, in each of five regions, in the 
spring.

The “Levels of Assistance” have been removed from the rubrics and will be included as 
separate score points.  The Independent Level has been defined.

PAAP Rubrics have been revised based on teacher feedback.

PAAPs  must be mailed to and received by Measured Progress no later than April 16 to 
be included in scoring.  Walk-ins will not be scored.

Every Entry Slip will indicate a minimum of one performance indicator and a maximum of 3 
performance indicators associated with each Content Standard.

Parent permission is required to include any materials that identify the student (ex., 
pictures, audio/videotapes) in the PAAP. A sample permission form is provided in the 
appendix of this manual).

A “Code of Conduct” document has been developed outlining points to consider in PAAP 
development and scoring.

Guidance for Video Taped entries has been developed, including a few requirements (no 
longer then 3 minutes, confidentiality, authenticity of the student work, parent/guardian 
permission).

The Entry Slip, Table of Contents & Scoring Organizers have been updated.

“Compromise content validity” has been defined as any instance in which a student 
would require accommodations not listed in “Policies and Procedures for Accommodations 
and Alternate Assessment to the MEA”.

Guidelines for the inclusion of Selected Response and Brief Constructed Response items in 
the PAAP have been developed.

10 Score Points = one piece of evidence.

What’s New
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ALTERNATE ASSESSMENT – WHAT IS IT?

Federal and State Laws require that all students participate in state and 
district wide assessments.  Maine’s Alternate Assessment is designed 
only for those students for whom the accommodations required to 
enter the Maine Educational Assessment, and other district wide 
components of the Local Comprehensive Assessment System, would 
be so significant that they would compromise the content validity of 
the assessment (i.e., for the MEA student would need accommodations 
not listed in “Policies and Procedures for Accommodations and Alternate 
Assessment to the MEA”).  

The Maine Alternate Assessment is called the Personalized Alternate 
Assessment Portfolio (PAAP).  The student work included in the PAAP 
must provide evidence of progress towards more than half of the content 
standards in English Language Arts, Mathematics, Science and 
Technology, and Social Studies.  These four content areas are those for 
whom individual student scores are reported on the MEA. Scoring will be 
based on PAAP rubrics and results will be aggregated as part of the MEA 
reporting system beginning in 2003.

The framework of the PAAP, including Entry Slips, PAAP Task
Description, and Tables of Contents are a necessary part of every portfolio, 
but the tasks used to produce the content should be chosen locally to 
match the individual program for each student.  Districts are encouraged to 
adopt and/or adapt MEA released items, Maine Assessment Portfolio tasks 
(MAP), and local assessments which are reliable and valid, when 
appropriate for the individual student.

What is Alt Assess?
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The TEAM Process for Determining How a Student Should 
Participate in the MEA

**For students who have an Individualized Education Plan, are classified as 504, 
or are Limited English Proficient, the  appropriate avenue for participation in the 
MEA must be determined by a team.

*Team members should include:  
-at least one of the  student’s teachers
-the building principal
-the parents/guardians
-related services personnel
-the student (whenever possible)

*The tools suggested for use at the meeting are:
-the Student Profile
-Policies and Procedures for Accommodations and 
Alternate Assessment to the MEA
-the PAAP Flow Chart (Process for Determining the Appropriate 
Avenue for Participation on the MEA)
-samples of student work 
-MEA released items for the grade level of the student

*If a comparison of student work with the released items leads the 
team to conclude that the accommodations needed by the  
student are so significant that they would compromise the validity
of the assessment (i.e., student would need accommodations not listed
in “Policies and Procedures for Accommodations and Alternate 
Assessment to the MEA”) the student should complete a PAAP in one or  
more content areas.

TEAM Process
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Policies and Procedures for Accommodations 
and Alternate Assessment to the MEA 

 
 

Learning Results legislation clearly articulates that all students will be included in state assessment at the 
fourth grade, eighth grade, and eleventh grade levels. The Maine Educational Assessment (MEA) has 
been revised to measure the standards detailed in Maine’s Learning Results. All students in Maine will 
participate in the state level assessment, the MEA, through one of three avenues. Students will take the 
assessment through standard adminstration, through administration with accommodations, or through 
alternate assessment. Legal requirements for students identified for federally funded programs have been 
taken into account in the development of this document. 
 
Policies and Procedures for the Participation of Students with Accommodations  
 
The policies and procedures for accommodations are designed so that all students with unique learning 
needs have a fair opportunity to demonstrate what they know and are able to do on the MEA. 
 
 Test Accommodation Procedures 
 
Students who may be considered for accommodations include, but are not limited to, those who are ill or 
incapacitated in some way, who have limited English proficiency (LEP), who have an identified 
disability under IDEA-97, who are identified as having disabilities under Section 504 of the 
Rehabilitation Act, or who are unable to work independently in any of the subjects assessed. 
 
All students being considered for accommodations on the MEA must have their individual situations 
reviewed by a team prior to the time of assessment. This team should include at least one of the student’s 
teachers, the building principal, related services personnel, the parent(s)/guardian(s) and, whenever 
possible, the student.  If it is not possible for the parent and student to attend the meeting, they should be 
consulted regarding the committee’s recommendations for accommodations prior to the time of the 
assessment. 
 
For a student who has an Individual Educational Plan (IEP), schools are required to address needed 
accommodations at a Pupil Evaluation Team (PET) meeting. Membership for this meeting is prescribed 
in Maine Special Education Regulations, Chapter 101, November 1, 1999. 
  
Recommended accommodations should be consistent with accommodations already being employed in 
the student’s instructional program. Any accommodations recommended for a student will be reflected 
in a statement in the cumulative folder of the student (in the IEP for a student with an identified 
disability under IDEA-97). See the section on documentation for a suggested format. 
 
Documentation of Accommodations 
 
Information about the accommodations provided for students and the reasons for providing these 
accommodations should be documented by marking the appropriate information on the second page of  

Policies & Procedures
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the students’ test booklets (grade 4) and the second page of the students’ response booklets (grades 8 and 
11). This information is to be coded in by staff—not students—after testing is completed. The test 
coordinator’s and test administrator’s manuals provide directions on coding in the information related to 
accommodations. Every student in the district must be accounted for by completion of the first two 
pages of a test booklet (grade 4) and the first two pages of a response booklet (grades 8 and 11).  
  
As stated earlier, any accommodations made for a student and the reasons for these choices must also be 
reflected in a statement in the cumulative folder of the student (in the IEP for a student with an identified 
disability under IDEA-97). The following is a suggested statement.  
 
This student will participate in the ___ th grade level MEA with the following accommodations: 
 
 
Section Reason for Accommodation  Accommodation 

 
ELA—Writing    
ELA—Reading    
Health Education    
Science/Technology    
Social Studies    
Mathematics    
Visual/Performing Arts    

 
 
Reporting Students’ Scores 
 
All students will be included in the school’s accountability system. Scores of all students who take all 
sessions of a content area of the MEA are included in the school’s aggregate scores for the content area 
taken. 
 
Note: Refer to the last page of this document for the allowable accommodation codes A-F.
 

Policies & Procedures
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Policies and Procedures for the Participation of Students in Alternate Assessment  
 
The very few students who will require an alternate assessment are the students for whom 
accommodations would be so significant that they would compromise the content validity of the MEA 
(i.e., they would need accommodations beyond those listed as allowable). Every effort must be made to 
include students through standard administration or through administration with accommodations. This 
is true for not only the entire MEA, but also for the content sections within the MEA. (Refer to the 
previous section of this document for further guidance on accommodations.) 
 
Maine’s alternate assessment, the Personalized Alternate Assessment Portfolio (PAAP), assesses only 
the content areas of the MEA that provide individual student scores. These areas are English Language 
Arts, Mathematics, Science and Technology, and Social Studies. 
 
Personalized Alternate Assessment Portfolio (PAAP) Procedures 
 
Students who may be considered for alternate assessment include, but are not limited to, those who are 
non-English proficient, who have an identified significant or profound disability under IDEA-97, or who 
are identified as having disabilities under Section 504 of the Rehabilitation Act. 
 
All students being considered for the PAAP must have their individual situations reviewed by a team 
prior to the time of assessment. This team should include at least one of the student’s teachers, the 
building principal, related services personnel, the parent(s)/guardian(s) and, whenever possible, the 
student. If it is not possible for the parent and student to attend the meeting, they should be consulted 
regarding the committee’s recommendations. The PAAP will require the accumulation of evidence 
during the school year preceding submission (grades 4, 8, and 11). Teams are encouraged to meet during 
the year prior to the MEA administration year, allowing for the gathering of student work during most of 
the following school year. 
 
For a student who has an Individual Educational Plan (IEP), schools are required to address the need for 
the alternate assessment at a Pupil Evaluation Team (PET) meeting. Membership for this meeting is 
prescribed in Maine Special Education Regulations, Chapter 101, November 1, 1999. 
 
The PAAP recommended for a student will be reflected in a statement in the cumulative folder of the 
student (in the IEP for a student with an identified disability). See the section on documentation for a 
suggested format. 

Policies & Procedures
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Documentation of Alternate Assessment 
 
Information about the participation of students in PAAP and the reasons for this assessment option 
should be documented by marking the appropriate information on the second page of the students’ test 
booklets (grade 4) and the second page of the students’ response booklets (grades 8 and 11). This 
information is to be coded in by staff, not students. The test coordinator’s and test administrator’s 
manuals provide directions on coding in the information related to alternate assessments. Every student 
in the district must be accounted for by completion of the first two pages of a test booklet (grade 4) and 
the first two pages of a response booklet (grades 8 and 11).  
  
As stated earlier, the PAAP provided to a student and the reasons for this option must also be reflected in 
a statement in the cumulative folder of the student (in the IEP for a student with an identified disability 
under IDEA-97). The following is a suggested statement.  
 
This student will participate in an alternate assessment to the ___ th grade level MEA: 
 
Section Reason for Alternate Assessment (PAAP) 
ELA—Writing  
ELA—Reading  
Science/Technology  
Social Studies  
Mathematics  

 
 
Note: Guidance on PAAP development, content, and scoring will be available through a series of 
regional workshops held during the next year. For details on these events, as well as additional 
information on the Alternate Assessment component of the Maine Comprehensive Assessment System, 
please refer to the DOE web site at <<www.state.me.us/education>>. 
 
Alternate Assessment Scoring and Reporting of Student Scores 
 
All PAAPs will be scored using content rubrics generated by MDOE in collaboration with various 
stakeholders. The 2002-2003 school year will provide baseline information leading to full 
implementation of the scoring and reporting systems by 2003. Once implementation is complete, 
alternate assessments will be reported as part of the Comprehensive Assessment System. 
 
Note: Refer to the last page of this document for the allowable alternate assessment codes  
G1-G5. 
 
 

Policies & Procedures
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        Coding for Accommodations and Alternate Assessment  

 
Specific Allowable Accommodations Codes 
 
A. Scheduling Accommodations 
Tests were administered 
A.1. at a time of day or a day of the week most beneficial 

to the student. 
A.2. in appropriate blocks of time for individual student 

needs, followed by rest breaks. 
A.3. with time extended beyond the regular test 

administration allotments until, in the administrator’s 
judgment, the student could no longer sustain the 
activity. 

 
B. Setting Accommodations 
Tests were administered 
B.1. individually. 
B.2. in a small group. 
B.3. in a carrel. 
B.4. in an alternative setting. 
B.5. at the student’s home, by school personnel. 
B.6. with the student seated in front of the classroom. 
B.7. with the teacher facing the student. 
B.8. by other school personnel known to the student (e.g., 

LEP, Title 1, Compensatory Education, Special 
Education). 

 
C. Equipment Accommodations 
Tests were administered 
C.1. with the student using magnifying equipment. 
C.2. with the student wearing noise buffers. 
C.3. using a template. 
C.4. with the student using amplification equipment (e.g., 

a hearing aid or auditory trainer). 
C.5. with the student using a typewriter or word processor. 
C.6. with the student using a calculator for non-calculator 

sessions (only if the use of a calculator is part of the 
student’s IEP). 

 
 

 
 
C.7. using voice-actuated technology. 
C.8. using other assistive technology. 
C.9. using a bilingual dictionary. 
 
D. Recording Accommodations 
D.1. The student’s answers were dictated to the test 

administrator and recorded in the student test booklet 
by the test administrator (except for the writing 
sessions). 

D.2. The student wrote answers by machine or on 
large-spaced paper. 

NOTE: Oral dictation of a writing sample is NOT an 
approved accommodation. 
 
E. Modality Accommodations 
E.1. Tests were administered in large print. 
E.2. Tests were administered in Braille. 
E.3. Tests were read to the student by the test 

administrator (with the exception of the reading 
session). 

E.4. Tests were interpreted for the deaf or hearing-
impaired student (with the exception of the reading 
passages).     

E.5. An administrator gave test directions with verification
that the student understood them. 

E.6. Tests were translated into native language for an LEP 
student.  (Translation is to be done by local 
personnel.) 

E.7. Tests were read in “Sheltered English” content for an 
LEP student in a manner that does not compromise 
test integrity. 

 
F.  Other Accommodations 
F.1. Other (must be approved by the Department of 

Education in advance) 

  
 
 
 
 
 
 
 
 
 
 
For further information contact: Dr. Horace (Brud) Maxcy, Coordinator, Maine Educational Assessment, Department of 
Education, 23 State House Station, Augusta, ME 04333, (207) 624-6774.

G. Areas of Alternate Assessment 
 
The student will be provided with an alternate assessment (assessment other than the MEA) in the following areas: 
 
G.1. the English language arts-writing section 
G.2. the English language arts-reading section 
G.3. the science and technology section 
G.4. the social studies section 
G.5. the mathematics section 

 

Policies & Procedures



Process for Determining the Appropriate Avenue
for Participation on the MEA

Team reviews accommodations as listed in state “Policies and 
Procedures for Accommodations and Alternate Assessment to 

the MEA”.

Are accommodations 
required among those listed 
in “Policies and Procedures 
for Accommodations and the 
Alternate Assessment to the 

MEA”?

Does the student need 
accommodations beyond 

those listed in “Policies and 
Procedures for 

Accommodations and the 
Alternate Assessment to the 

MEA”?

YES YES

Administer MEA with 
accommodations.  

Documentation is included in 
cum. folder (ex: IEP, ESL form, 
or 504 form), in MEA booklet, & 

on other required forms.

Plan and implement 
Personalized Alternate 
Assessment Portfolio 

(PAAP) in required Content 
Areas (ELA, Mathematics, 

Science & Technology, 
and/or Social Studies).

Administer MEA 
through standard 
administration.

Documentation is included 
in cum. folder (ex: IEP, ESL 
form, or 504 form), in MEA 

booklet, & on other required 
forms.

Student scores/results 
are factored into 

accountability system 
and can be aggregated 

and disaggregated.

N
O

Does the achievement level of the student on daily work indicate that he/she can 
participate in the MEA through standard administration?

NOYES

Does student currently 
receive accommodations 

during classroom instruction 
and assessment?

Does student currently 
receive personalized 

instruction and 
assessment?

*A comparison of student work samples and MEA released items is recommended as part of the information to be 
reviewed during the decision making process. 

13Flowchart
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TO PLAN A 
PERSONALIZED 

ALTERNATE ASSESSMENT 
PORTFOLIO (PAAP)

The steps below may be used to guide the development of a Personalized 
Alternate Assessment Portfolio (PAAP).

STEP 1 Choose more than ½ the Maine Learning Results Content Standards listed on the 
PAAP Entry Slip for English Language Arts, Mathematics, Science and 
Technology, and Social Studies to be the target of instruction for the individual 
student.  These should be integrated with the student’s Individualized Education 
Plan if he/she is a special education student, or with other plans for instruction if 
the student does not have a disability. 

STEP 2 Review the Performance Indicators related to the Content Standards that you have 
chosen to include in the student’s program.  Determine which level of Learning 
Results Performance Indicators is nearest to the current achievement level of the 
student (Pre-K–2, 3-4, 5-8, 9-12).

STEP 3 Choose one to three Performance Indicators per Content Standard that describe 
elements that would be appropriate for inclusion in the student’s instructional 
program. Consider the evidence that would result from the student’s work on these 
Standards/Indicators and which of the resulting products/processes could serve as 
evidence to be included in the PAAP. 
Use the PAAP rubrics to guide your decisions.

STEP 4 Plan and deliver instructional activities as you normally would, collecting evidence 
throughout the year.

STEP 5 Organize PAAP by attaching all student work and Task Descriptions related to the 
same Content Standard to a single Entry Slip. Record all entries by Task 
Description number and Content Standard on the Table of Contents.

STEP 6 Submit PAAP for scoring by the designated deadline.

Step by Step
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PORTRAIT OF A PAAP

Entry Slip

(1 Content 
Standard)

No more than 3 
PIs

Task 

Description

#_____

Student 
Work

ELA Entry

Task 

Description

#_____
Student 

Work

X

4

Mathematics Entry

Task 

Description

#_____

Student 
Work

Task 

Description

#_____
Student 

Work

Entry Slip

(1 Content 
Standard)

No more than 3 
PIs

X

5

Science & Technology Entry

Task 

Description

#_____

Student 
Work

Task 

Description

#_____

Student 

Work

Entry Slip

(1 Content 
Standard)

No more than 3 
PIs

X

7

Social Studies Entry

Task 

Description

#_____

Student 
Work

Task 

Description

#_____

Student 
Work

Entry Slip

(1 Content 
Standard)

No more than 3 
PIs

X

5

Portrait of a PAAP
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The Personalized Alternate Assessment Portfolio (PAAP) 
must contain evidence (student work) related to over 
50% of the Content Standards in English Language Arts, 
Mathematics, Science & Technology, and Social Studies.

Student work must address a minimum of one and a 
maximum of three Performance Indicators related to 
each of the Content Standards chosen.

There must be a minimum of two pieces of evidence per 
Content Standard.  The evidence included must be 
aligned to a minimum of one and a maximum of three 
Performance Indicators. 

The evidence (student work) must have been generated 
during the school year in which the PAAP is submitted 
for scoring. Participation is required for those needing 
alternate assessment for the MEA in grades 4, 8, and 11.

How Much Evidence…
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PAAP Performance 
Indicator  Rubrics

English Language Arts

Mathematics

Science & Technology

Social Studies 

Rubrics Cover Page
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2003 PAAP Levels of 
Assistance

In order to inform teaching and learning, provide accountability, and certify student progress 
towards achievement of Maine’s Learning Results, all students must be included in state and 
district components of the Comprehensive Assessment System. The system must be flexible 
enough to ensure access for all students while maintaining technical soundness (validity and 
reliability). To these ends, the Personalized Alternate Assessment Portfolio (PAAP) has been 
designed to provide an appropriate avenue to the MEA for those students who require 
accommodations so significant that they would compromise the content validity of the 
assessment (i.e., student would need accommodations that are not listed in “Policies and 
Procedures for Accommodation and Alternate Assessment to the MEA”). 

The PAAP allows integration of assessment with the individual student’s instructional 
program. Drafts of State rubrics in the content areas assessed by the PAAP (English 
Language Arts, Mathematics, Science and Technology, and Social Studies) have been 
developed to support this integration; serving as common elements for planning, instruction, 
and scoring.  The intent of the rubrics is to ensure entry to assessment for all students by 
defining developmental steps towards the Learning Results Performance Indicators. They 
have been reviewed by both content area experts, and special education personnel, to ensure 
that the integrity and validity of the Content Standards have not been compromised, that the 
descriptors are flexible enough to support the use of age appropriate tasks, whatever the 
assigned grade level of a student, and that the language used does not limit access (i.e., 
avoiding tasks that limit evidence to spoken or written language).

As a student receives instruction related to the rubrics, teachers may need to supply varying 
levels of assistance.  For the Personalized Alternate Assessment Portfolio,four levels of 
assistance have been identified, and will need to be reported:  1) Support 2) Prompting 3) 
Limited Prompting 4) Independent.  These levels are related to student response formats 
rather than to formats for delivery of directions related to the tasks to be performed or to
assistive technology through which the student communicates. In order to provide for 
consistency of administration, each of these terms has been defined. Assistance is allowed 
in order to ensure that all students can accurately demonstrate their level of 
Achievement relative to Maine’s Learning Results. For the Purposes of Alternate 
Assessment, Assistance which impacts the performance level of the student is not 
permitted.  Clarification of the levels follows:

Levels of Assistance
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PAAP LEVELS OF ASSISTANCE

The student 
performs the task 
without assistance.

a) The student responds 
correctly to the directions 
when presented.  The 
teacher may repeat the 
directions to focus the 
student’s attention to the 
task.

Prompts are not 
specific to the task 
on which the 
student is working.  
They take little time 
and are used to 
keep the student 
focused on the 
task, and 
encourage 
perseverance.  
Repeating the 
directions alone 
does not place the 
Level of 
Assistance here. 
Examples of the 
types of assistance 
teachers may 
provide at this level 
include:

a) give general 
statements of 
encouragement 
verbally, visually, or 
through other non-
verbal means (ex., 
clapping or saying, 
“You have only two 
more questions to 
answer.”).

b) react to a  student 
response by saying, 
“Tell me more.”, or 
indicating to the 
student that more 
information is needed.

c) give other similar, 
non-specific prompts.

Prompts, specific to 
the task on which the 
student is working, 
are provided through 
teacher elaboration 
and clarification. 
Examples of the types 
of assistance 
teachers may provide 
at this level include:

a) use general cues given 
verbally, visually, or 
through other means (ex., 
questions – “What 
strategies do you use to 
figure out a word you don’t 
know?”, or gestures –
pointing, signing, touch 
cues.”)

b) use specific clues (ex., 
“Read the rest of the 
sentence.  What word 
might make sense there? 
What letter does it begin 
with?”), or circle the 
beginning letter/underline 
key word to call student 
attention to it.

c) reframe questions 
linguistically for the ESL 
population.

d) Ask clarifying questions 
to stimulate student 
thought specific to the 
task (ex., “Which 
happened first? Show me 
on your board.”), without 
providing clues to specific 
answers.

e) other, be specific

The student is able to 
perform the task only 
in response to 
extensive cues, 
prompts, and/or 
supports. Examples 
of the types of 
assistance teachers 
may provide at this 
level include:

a) provide repeated 
modeling

b) provide detailed and 
unique templates specific 
to the knowledge or skill 
that is being assessed 
(ex., narrowing choices 
available). This would not 
include templates, such 
as a web, that other 
students use to plan a 
story.

c) analyze the task to 
identify portions that may 
be done one at a time.

d) use extensive 
repetition of clues.

e) demonstrate a similar 
correct response.

f) other, be specific.

INDEPENDENTLIMITED 
PROMPTING

PROMPTINGSUPPORT

2002-2003 is the second of two baseline years to refine PAAP tools and processes prior to 2003, when PAAP results will be 
submitted to the state as part of all MEA data for aggregation and disaggregation.

Levels of Assistance
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MEA PAAP 2003 Entry Slip
Student Name: Grade: __________    

English Language Arts
A. Process of Reading 1 2 3 4 5 6 7 8 9 10 11
B. Literature and Culture 1 2 3 4 5 6 7 8 9 10 11 12 13
C. Languages and Images 1 2 3 4 5 6 7 8
D. Informational Texts 1 2 3 4 5 6 7 8
F. Standard English Conventions 1 2 3
G. Stylistic-Rhetorical Aspects 1 2 3 4 5 6 7 8 9 10 11

Writing-Speaking

Mathematics 
A. Numbers & Numbers Sense 1 2 3 4
B. Computation 1 2 3 4
C. Data Analysis & Statistics 1 2 3 4 5
D. Probability 1 2 3 4
E. Geometry 1 2 3 4
F. Measurement 1 2 3
G. Patterns, Relations, Functions 1 2 3 4
H. Algebra Concepts 1 2 3 4 5 6
I. Discrete Mathematics 1 2 3 4
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The work for this entry was completed with the following Levels of Assistance (check all that 
apply). See page 18 & 19 for definitions and examples of types of assistance at each level.

Circle the Level of Assistance that you feel most accurately reflects that needed by the 
student to complete work related to this Content Standard.

Support          Prompting          Limited Prompting          Independent

Support
The student is able to 
perform the task only in 
response to extensive 
cues/prompts/supports.

Prompting
Prompts specific to 
the task on which the 
student is working, are 
provided through 
teacher elaboration 
and clarification.

Limited Prompting
Prompts are not specific to 
the task on which the 
student is working. They 
take little time and are used 
to keep the student focused 
on the task, and encourage 
perseverance. Repeating the 
directions alone does not 
place the Level of 
Assistance here.

Independent
The student 
performs the task 
without assistance.

Learning Results Content Standard and Performance Indicators Addressed
(circle all that apply; maximum is three).

ELA & Math

Level 1 Level 2 Level 3 Level 4 
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Learning Results Content Standard and Performance Indicators Addressed
(circle all that apply; maximum is three).
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MEA PAAP 2003 Entry Slip

Student Name: Grade: __________    

The work for this entry was completed with the following Levels of Assistance (check all that apply). 
See pgs 18 & 19 in your PAAP Manual for definitions & examples of types of assistance at each level.

Circle the Level of Assistance that you feel most accurately reflects that needed by the 
student to complete work related to this Content Standard.

Support          Prompting          Limited Prompting          Independent

Support
The student is able to 
perform the task only in 
response to extensive 
cues/prompts/supports.

Prompting
Prompts specific to 
the task on which the 
student is working, are 
provided through 
teacher elaboration 
and clarification.

Limited Prompting
Prompts are not specific to 
the task on which the 
student is working. They 
take little time and are used 
to keep the student focused 
on the task, and encourage 
perseverance. Repeating the 
directions alone does not 
place the Level of 
Assistance here.

Independent
The student 
performs the task 
without assistance.

Science and Technology
A. Classifying Life Forms 1 2 3 4
B. Ecology 1 2 3 4 5
C. Cells 1 2 3 4 5
D. Continuity & Change 1 2 3 4 5 6 7
E. Structure of Matter 1 2 3 4 5 6 7 8
F. The Earth 1 2 3 4 5 6 7
G. The Universe 1 2 3 4 5
H. Energy 1 2 3 4 5 6 7 8 9
I. Motion 1 2 3 4 5 6
J. Inquiry & Problem Solving 1 2 3 4 5 6
K. Scientific Reasoning 1 2 3 4 5 6 7 8 9
L. Communication 1 2 3 4 5 6 7 8
M. Implications of Science & 1 2 3 4 5 6 7 8

Technology

Social Studies 
Civics & Government (C&G)
A. Rights, Responsibilities

& Participation 1 2 3 4 5
B. Purpose & Types of

Government 1 2 3 4 5 6
History (H)
A. Chronology 1 2 3
B. Historical Knowledge

Concepts, & Patterns 1 2 3 4 5 6 7
C. Historical Inquiry, Analysis

& Interpretations 1 2 3 4 5
Geography (G)
A. Skills & Tools 1 2 3
B. Human Interaction

With Environments 1 2 3 4
Economics (E)
A. Personal & Consumer Economics 1 2 3
B. Economic Systems of the

United States 1 2 3 4 5

S&T & SS

Level 1 Level 2 Level 3 Level 4  re
la
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to
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is
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Maine’s Personalized Alternate 
Assessment Portfolio (PAAP) 

Development and Scoring Code of Conduct

The goal of development is to enhance rather then diminish the students’
efforts to present their best work and to support that effort through 

the inclusion of  evidence that results from the merger of instruction 
and assessment. 

Student work included in the PAAP reflects accurate and recent (within the last school 
year) evidence of that student’s success. 

Student work included in the PAAP is a culmination of instruction leading toward 
achievement of Maine’s Learning Results.

Student work included in the PAAP documents patterns of achievement over time.

Student work included in the PAAP is produced with the use of accommodations and/or
assistive devices (when necessary) that are a regular part of a student’s daily 
instruction.

PAAP developers make a commitment to provide valid evidence that can be reliably 
scored.

PAAP developers make a commitment to submit portfolios that include required  
components (i.e., Entry Slip, Table of Contents, Task Description, sufficient evidence).

The goal of scoring is to give the student work an accurate score 
based on criteria set for scoring.

Scorer judgment is not influenced by the presentation format for the evidence (ex. 
length of a piece, neatness).

Code of Conduct
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Evidence is evidence.  What is on the page is what gets scored. No 
assumptions are made; scorers believe what they see. 

Scorers consistently apply the PAAP scoring criteria (as presented in the 
scoring guide and the rubrics).  To ensure reliably scored PAAPs, scorers 
make a commitment to thoroughness and consistency in scoring.

Scorers make a commitment to deal with ranges and the difficulty of 
determining which score point most clearly matches the evidence, even in 
those instances when there may be no clearly defined lines between two 
score points.

Scorers do not allow personal bias to influence scoring.

Scorers set aside the application of personal standards to scoring.

Scorers agree to listen with an open mind to another scorer’s view.  Scorers 
discuss to clarify (using the language of the rubrics),  not to win.  Scorers 
identify evidence in the student work to support the score they believe to be 
appropriate.

Code of Conduct
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Personalized Alternate Assessment Portfolio (PAAP)
Evidence Review Guide 

This guide may be used as a resource for planning and in 
preparation for scoring.  PAAP tasks will be scored by people who 
do not know the student whose work they are reviewing, nor the 
parameters of the task.  The types of information listed will be

needed in order to ensure the validity of evidence and reliability of 
scoring.

As you prepare the PAAP, consider the VALIDITY of the evidence:

1.  Is the task aligned with the Content Standards and Performance 
Indicators you have selected?

2. Does the task allow the student the OPPORTUNITY TO DEMONSTRATE 
his/her knowledge and skills?

Does the task allow student choice about strategy or solution?

Does the task provide the student with the opportunity to demonstrate 
knowledge and skills related to the Content Standards and developed 
through curriculum and instruction?

Is the task engaging and appealing to the student?

Is the content or context familiar or relevant to the student?

Does the task provide the student with the opportunity to “go further” 
(i.e., demonstrate knowledge and skills related to the Content 

Standard beyond the level in the rubric to which instruction has
been directed)?

Is the task realistic in its requirements regarding student’s knowledge, 
background, and experiences?

Is the task free of any language or references which represent a bias?

Is the task age appropriate?

Evidence Review Guide
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Personalized Alternate Assessment Portfolio 
(PAAP)

Evidence Review Guide 

As you prepare the PAAP for scoring, consider what additional  
information is needed to assure RELIABLE scoring:

1. Will the scorer understand the task (attach PAAP Task Description)?  

2. Will the scorer know what directions/expectations were given to the 
student in connection with the task?  Have you described any 
activities used to “set the stage” for the task (ex., reading a story to 
the student)?

3. Will the scorer understand the teacher’s role in the task?

4. What information does the scorer need to have in order to 
understand how the Level of Assistance checked on the Entry Slip
was provided (fill in the appropriate box on the PAAP Task 
Description)?

5. Were there notable student behaviors during the task that the scorer 
should know about (ex., strategy used to address task/response)?

6. Will the scorer know how to interpret the data provided (ex., Should a 
key for the symbols used to record data be attached to the 
evidence?; Will the scorer know whether the student answers are 
accurate?)?

7. Is all student work attached to a related Task Description?  Are all the 
pieces of student work and Task Descriptions related to a single
Content Standard attached to the same Entry Slip?

8. Have you recorded all tasks on the Table of Contents?

Evidence Review Guide
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PAAP Task Description # ____ (REQUIRED)
To be attached to related Entry Slip and student work

STUDENT NAME_______________________________________     DATE______

Data Key:

Student Approach to the Task:

Levels of Assistance – provide details regarding how assistance was provided for this task:

Teacher Role in Task:

Pre-Task Activities:

Directions Given for Task:

Description of Task: 1. Content Standard and Performance Indicators to which the attached student work is aligned.

______________________________________________________________________________

2. Source of the task 
______________________________________________________________________________

Task Description



27PAAP TOC

IEP
LEP

504
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Check to Make Sure the 
Completed PAAP Includes:

A Table of Contents:  Designed to provide an overall picture of the contents of the PAAP, 
this document is to be used to provide a framework for organizing and documenting all of the 
student work for each content area (English Language Arts, Mathematics, Science and 
Technology, and Social Studies).  The Table of Contents can be used as a quick reference for 
verifying that the amount of evidence included meets PAAP requirements (Over 50% of the Content 
Standards, 1 to 3 Performance Indicators per Content Standard, and a minimum of 2 pieces of 
evidence for each Content Standard).

Task Description:  This tool is intended to provide a consistent way to identify what has been 
asked of the student and under what conditions the task was completed.  The completed form is to 
be attached to each task in an effort to ensure reliable scoring.

Entry Slip:  The Content Standards and Performance Indicators for each area potentially 
addressed in a PAAP (English Language Arts, Mathematics, Science and Technology, Social 
Studies) are identified on this form.  This document is to be attached to every entry and must 
indicate both the Learning Results the student work is aligned to as well as the Level of Assistance 
with which the task was completed. There should be one Entry Slip for each Content Standard 
addressed by student work.

Student Work:  This component of the PAAP consists of actual samples of student work, 
data sheets, video clips, etc. that provide evidence of student performance and document 
achievement.  This evidence must be gathered during the school year in which the PAAP is 
submitted for scoring (grade 4, 8 or 11), and must be linked to a minimum of one and a maximum of 
3 Performance Indicators per Content Standard selected. All student work must be attached to an 
Entry Slip and PAAP Task Description and be recorded on the Table of Contents. Student work 
should be corrected prior to inclusion in the PAAP.

*Make sure that PAAPs are sent to Measured Progress for scoring by the designated date.

Checklist
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Maine 2003 PAAP Content Standard Scoring Rubric

Preponderance of 
student work for 
this Content 
indicates that the 
student primarily 
performed without 
assistance, the 
Independent
level.

Preponderance of 
student work for 
this Content 
Standard required 
assistance at the 
Limited
Prompting level.

Preponderance of 
student work for 
this Content 
Standard required 
assistance at the 
Prompting level.

Preponderance of 
student work for 
this Content 
Standard required 
assistance at the 
Support level.

Level of 
Assistance

Preponderance of 
student work for 
this Content 
Standard provides 
evidence that 
student 
performance level 
is 4 as described 
on the appropriate 
PAAP 
Performance 
Indicator Rubric.

Preponderance of 
student work for 
this Content 
Standard provides 
evidence that 
student 
performance level 
is 3 as described 
on the appropriate 
PAAP 
Performance 
Indicator Rubric.

Preponderance of 
student work for 
this Content 
Standard provides 
evidence that 
student 
performance level 
is 2 as described 
on the appropriate 
PAAP 
Performance 
Indicator Rubric.

Preponderance of 
student work for 
this Content 
Standard provides 
evidence that 
student 
performance level 
is 1 as described 
on the appropriate 
PAAP 
Performance 
Indicator Rubric.

Student 
Performance

4321

Information will be gathered on Opportunity to 
Demonstrate.

Opportunity 
to 

Demonstrate

Content Standard Scoring Rubrics
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STUDENT PROFILE 
(not required for PAAP)

NAME____________________________ GRADE ____

HISTORY:

PARENTS’/GUARDIANS’/CHILD’S HOPES:

PARENTS’/GUARDIANS’/CHILD’S CONCERNS:

LIKES/DISLIKES:

PERSONALITY/CHARACTERISTICS:

STRENGTHS:

COMMUNICATION:

CURRENT LEVEL OF EDUCATIONAL PERFORMANCE:

Student Profile
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Bloom’s Taxonomy

Knowledge – to recall and recognize
Comprehension – to translate from one form to another

Application – to apply or use information in a new situation
Analysis – to examine complex information and break it down into its parts

Synthesis – to put together information in a unique or novel way to solve a problem

What a learner will do to demonstrate:

 

     Evaluation 
    Synthesis appraise  
   Analysis arrange assess 
  Application analyze  assemble  choose  
 Comprehension apply  appraise collect  compare  
Knowledge describe  demonstrate calculate  compose  critique 
define discuss  dramatize  categorize construct  estimate   
list  explain employ  compare create evaluate  
name  express illustrate contrast  design judge 
recall identify  interpret criticize  formulate measure 
record locate operate  debate manage  rate 
relate recognize practice diagram organize revise 
repeat report schedule differentiate plan score 
underline restate shop distinguish  prepare select 
 review sketch examine  propose value 
 tell use experiment  set up  
 translate  inspect   
   inventory   
   question   
   relate   
   solve   
   test   

Bloom’s Taxonomy
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Process -
Focused 
Assessment

Oral 
questioning

Observation 
(“kid watching”)

Interview
Conference
Process 

description
“Think 

aloud”
Learning 

Log

Performance
Oral Presentation
Dance/movement
Science lab 
demonstration
Athletic skills 
performance
Dramatic reading
Enactment
Debate
Musical recital
Keyboarding
Teach-a-lesson
Oral or sign 
language 
presentation
Display activated 
by a series of 
switches

Product
Essay
Research 
Paper
Story/Play
Poem
Art exhibit
Science 
Project
Model
Video/
audiotape
Spreadsheet
Lab Report
Log/journal
Picture or 
symbol 
communica-
tion board
Portfolio

Fill in the blank
• Word(s)
• Phrase(s)

Short Answer
• Sentence(s)
• Paragraphs

Label a diagram
“Show your 
work”
Visual 
representation

• Web
• Concept map
• Flow Chart
• Graph/Table
• Illustration

Performance-Based AssessmentBrief Constructed 
Response

Multiple 
Choice

True-False

Matching

Enhanced 
Multiple 
Choice

Answer “Yes”
or “No” to 
constructed  
questions

Point to a 
picture, photo 
or symbol

Use eye gaze 
to choose from 
response 
options

Constructed-Response FormatSelected-
Response 
Format

Framework of Assessment Approaches and Methods
How might we assess student learning in the classroom?

10 points = 1 piece of evidence

10 pts2 pts 10 pts 1-10 pts

1 pt

*Adapted from:  Assessing Learning in the Classroom,  by Jay McTighe and Steven Ferrara, NEA 1998

Framework of Assessment
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Matching Types of 
Assessments to What You Are 

Measuring

LHHLHLCommunication

LHHMHMThinking and 
Reasoning

HHMLMLProcess Topics

MHHHHMInformational 
Topics

Teacher 
Observation

Performance 
Tasks

Oral 
Reports

Short 
Written 
Response

EssaySelected 
Response

Types of Assessment
To Measure

Key:  H= high, M= medium, L = low               
Adapted from Transforming Classroom Grading by Robert Marzano; ASCD

The chart above may be useful to stimulate thinking about the types of knowledge/skills to be assessed, and 
types of assessments that would be most valid for measuring each. To use  the chart, choose one  area of 
knowledge or skill to measure (from  the labels for rows on the left).  Then look at the types of assessments 
listed across the top.  Look at the letter in the cell in which the two intersect.  The letter in the box will 
suggest whether the measure you have chosen is, in the opinion of Robert Marzano, a high (H), medium 
(M), or Low (L) match.

While neither the areas of knowledge and skills to measure, nor the types of assessments in the table are all 
inclusive, they may serve to give you a starting point as you adopt, adapt, or develop PAAP tasks.

Matching Assessments
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•Consistency among Scorers
•Consistency among Assessments
•Patterns of Performance
•Consistency of Administration

•Assessment with Standards
•Assessment with Curriculum
•Assessment with Instruction
•Assessment with Students
•Assessment with Purposes

ValidityValidity
(Match)

(Consistency)
ReliabilityReliabilityCommon Assessments

Technical Considerations
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Guidance for Preparing  
Videotaped Evidence for a  
PAAP

Rationale for Using Videotape

Videotape of students performing structured tasks, or engaged in routine or specially designed 
classroom activities, can be created by teachers, related service staff or other staff and used as 
evidence in the PAAP.  Video is particularly useful in demonstrating the performance of a 
student with significant or complex disabilities whose output of tangible work is limited. It may 
also be useful for a student who cannot demonstrate their knowledge and skill through 
traditional language either due to disabilities or Limited English Proficiency.  Videotaped 
performances can provide clear, objective, and accurate documentation of a student’s 
accomplishment.  It allows independent observers to reach similar conclusions and make 
accurate judgments about the performance.

Suggested Protocol for Videotaping

Following are some suggestions and recommendations to assist you in creating effective 
videotape clips for student portfolios:

Gather suggestions from various sources, such as the student, family, other teachers, 
related service providers, peers, etc. to inform the goals, logistics, and content of the videotape.

Verify that the goals and the content are aligned with the Learning Results and will result in 
evidence that can be scored using the language in the PAAP rubrics.

Make sure the environment is properly arranged and all materials are gathered and in 
place before videotaping begins so the flow of the activity is not interrupted unnecessarily. 

Request that another person operate the camera if the teacher intends to work with the 
student.  Make sure this person is acquainted with the operation of the video equipment and that 
the equipment is in good working order (e.g. batteries are charged, blank videotape is inserted, 
etc.) before taping begins.

The novelty of taping may disrupt the child’s routine, or distract the attention of the child, 
resulting in an inaccurate record.  For this reason, the camera and operator should be as 
unobtrusive as possible.  It may be helpful if videotaping becomes a part of the child’s routine so 
the novelty does not affect the student’s performance. 

When taping in a building other than the child’s school, obtain permission to conduct 
videotaping on the site from an authorized person.

Guidance for Video Taping
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Method and Content

Editing the videotape may be necessary to condense and eliminate unnecessary or 
repetitive footage. This can be accomplished by using two VCRs. If editing is not possible, try 
to plan ahead so there are enough days available in which to tape the student performing only 
the desired skills and activities.

Ideally, video clips will depict the student engaged in activities being targeted specifically 
to assessing progress toward the Learning Results and connected to the PAAP rubrics.  To the 
extent possible, all aspects of the activity should be demonstrated by the student, rather than 
shown by a teacher or other individual.

Developing an informal “script” to plan the sequence of events and persons responsible 
may be useful.  This script could accompany the tape and serve as a record of the contents.

While some narration during these activities is acceptable, professionals and other 
individuals should not be conducting extraneous conversations within earshot of the camera, 
either about the student or an unrelated topic.  Narration should not occur while actually taping 
the student if it would distract or upset the student, disrupt the routine, undermine the student’s 
privacy or respect, or alter the student’s performance.  Commentary can be provided in writing 
or may be incorporated verbally into the tape; either prior to or after the student has been 
videotaped.

Required Protocol for Taping

The following important guidelines for videotaping must be followed at all times:

The student’s privacy and confidentiality must be respected.  Photographs and/or 
videotaping of toileting, bathing, feeding or other personal care routines must not be 
included in portfolios.

Student work may neither be altered nor fabricated in a way that provides information 
that is false or portrays the student inaccurately. 

Parent permission must be obtained.

All videotapes must be VHS-compatible ( a CD is also acceptable) Other formats will 
not be scored.

Each taped section should be limited to a maximum of three minutes.  Portfolio 
scorers are not required to view clips that exceed this length and are not likely to score 
these as favorably as they might a clip that gets right to the point.

The Entry Slip and the Task Description sheet must accompany the video clip.  
Without clear documentation of what is expected of the child and how this evidence is 
linked to the Learning Results, the scorer will not be able to reliably score this 
evidence. 

Guidance for Video Taping
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Materials to Support the

Involvement of Parents 

In Their Child’s 

Alternate Assessment

Included in this Training Manual are an array of materials and tools that 
may be useful in supporting and encouraging parent involvement in the 

assessment of their child’s learning.  They include:

The “Policies and Procedures for Accommodations and Alternate 
Assessment to the MEA”. (Page 8)

The “Process for Determining the Appropriate Avenue for Participation
in the MEA” pink flowchart (Page 13)

The Student Profile Form that could be provided to parents prior to a 
meeting so they can prepare their thoughts and suggestions (Page 31)

The Personalized Alternate Assessment Portfolio Permission Form
(Page 39)

A sample letter to be sent to parents explaining that Alternate Assessment is 
a required component of the State level assessment for All students.  (Page 
40)

The “Frequently Asked Alternate Assessment Questions: Maine’s 
Answers” document. (Page 41)

The PAAP Glossary of Terms (Page 44)

Parental Support
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Personalized Alternate Assessment Portfolio (PAAP) 

Permission Form

Date:______________________

I give my permission for the ______________________ school to take 
pictures, video or audiotape my son or daughter 
__________________________.  I understand that this will be included in 
my child’s state assessment and will be used for educational purposes 
only.  Any reproduction of my son or daughter’s assessment for state 
scoring training will require that all identifying information be removed.

Signed: ________________________________________________

Parent/Guardian 

Parent Permission Form
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SAMPLE
DATE

Dear Parent or Guardian:

These materials are provided to assist you in understanding Maine’s Personalized Alternate 
Assessment Portfolio (PAAP) process.  The PAAP is the alternate assessment component of the 
Comprehensive Assessment System and is intended for a very few students who, even with 
accommodations, cannot participate in the State Maine Educational Assessment (MEA).  
Participation in statewide assessment is required by both state and federal law and ensures that 
your child is assessed on the same learning standards as all students in Maine.  These standards 
are called the Maine Learning Results.

The PAAP is not a paper and pencil test, but consists of a yearlong collection of evidence of your 
child’s performance on the Learning Results.  The standards measured in the PAAP may include 
knowledge and skills in the areas of English Language Arts, Mathematics, Science and 
Technology and Social Studies.  You, along with members of your child’s planning team, will 
make decisions about which standards will be most appropriate for your child and how best for 
your child to demonstrate what he/she knows.  Generally, teachers collect evidence for student 
portfolios such as:  student work, teacher  observations, charts showing progress, checklists, 
pictures, videotapes, etc.  Your child’s PAAP will contain some of these types of evidence.

Your child’s portfolio, or collection of evidence, will be scored by teachers who are carefully 
trained to score them reliably.  Using PAAP Rubrics, the portfolios are scored according to 
several dimensions that are related to higher student achievement.  If you would like to see a 
sample of the PAAP rubrics, please contact your child’s teacher.

Starting in 2003, reports on the results of student performance on the PAAP will be available.  
You will receive a report specific to your child’s scores.  School and District reports will also 
reflect the scores of all its students, regardless of how they participated in the Maine Educational 
Assessment.

If you have questions or would like clarification on the Personalized Alternate Assessment 
Portfolio process, please contact ___________________________ at _________________.

Sincerely,

_______________

Sample Letter
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Frequently Asked Alternate 
Assessment Questions: Maine’s 

Answers

Students who are tested are those who get taught.  When all students, including those 
with disabilities or English as a Second Language, are tested, and when their assessment 
results are counted in the total of a school or district, decisions are made and polices set that 
reflect the needs of all students.  If some students are excluded, or when their scores don’t 
count, they are less likely to be considered when decisions are made that affect teaching and 
learning.

Data on student performance is necessary to determine whether, and to what degree 
students are learning. Because many students with unique learning needs have not been
assessed on the general curriculum, information is often scant or non-existent on whether, and 
how much, they have learned in academic subjects during their time in public education.  While 
diagnostic assessments, progress reports, annual reviews and periodic evaluations may be 
useful, they typically focus on areas of a students’ uniqueness or disability and the resulting 
learning needs, rather than on the progress he or she is making in the general curriculum.  As a 
result, it has been difficult to determine whether special education and other support services 
have been successful in addressing the academic needs of the student. 

Inclusion in assessments also promotes other inclusive opportunities.  In order to 
involve all students in the same curriculum, it makes sense to design inclusive instruction 
activities in the general education setting, whenever possible, in which all students can 
participate at a level that challenges them.  Even students with the most significant disabilities 
can participate in the general curriculum with appropriate supports and accommodations.

Professional development enhances the quality of instruction.  Special educators and 
other educators supporting students with unique learning needs are already skilled at providing 
accommodations, or modifying and adapting instruction and assessment for students.  
Typically, though, they are less often a part of discussions at the local level to develop and 
align curriculum, instruction and assessment for all students.  The requirement to include all 
students in the general curriculum and to have individual goals and objectives focus on 
academics has provided opportunities for all educators to be talking the same language – that 
of standards based education for all students.

Why is it so important to include all students in state level assessment?

FAQ
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Because it’s the law. Federal laws governing No Child Left Behind (Title I), the 
Individuals with Disabilities Education Act (IDEA ’97) and State Legislation Reg. 131 of the 
Maine Learning Results state that all students, including students with disabilities and 
English as a Second Language (ESL) are to be assessed against the “general curriculum”.  
In Maine the local general curriculum must be aligned with and incorporate the Content 
Standards and Performance Indicators in the Learning Results.

What is Alternate Assessment?

Alternate Assessment in Maine is a means of collecting information to assess progress 
towards Maine’s Learning Results Content Standards for students whose exceptionality 
requires accommodations that are so significant that they compromise the content validity 
of the assessment (i.e., student would need accommodations not listed in “Policies and 
Procedures for Accommodations and Alternate Assessment to the MEA”). Use of an 
alternate assessment must be identified and described in the student’s Individual 
Education Plan.

What Does the Maine’s Personalized Alternate Assessment Portfolio 
(PAAP) Measure?

The Maine Alternate Assessment is called the Personalized Alternate Assessment 
Portfolio and is a collection of student work that provides evidence of progress towards 
ContentSstandards in English Language Arts, Mathematics, Science and Technology, and 
Social Studies.  These four content areas are those for whom individual scores are 
reported on the State assessment, the Maine Educational Assessment (MEA). Scoring is 
based on PAAP rubrics and results will be aggregated as part of the MEA reporting 
system beginning with the 2003 –2004 school year.  

How Is A PAAP Developed?

Teams (educators, parents and when possible students) using recommended strategies 
and tools, determine if the PAAP is the most appropriate avenue of State assessment for 
a student and if so, in which of the four content areas.  Once the decision is made, 
educators, working with the students, provide instruction and collect samples of resulting 
work related to the Content Standards and Performance Indicators identified as most 
appropriate for that student.  Evidence is gathered throughout the school year in which the 
student is in grade 4, 8 or 11.  In the spring of the year Maine educators score the 
portfolios with results reported the next year.
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Who Should Use the PAAP Avenue?
Maine has made a commitment to ensure that all its students participate in the State 
assessment.  Students participate through one of three avenues – standard 
administration, administration with accommodations or through alternate 
assessment.  Those students who participate in alternate assessment are those for 
whom accommodations needed are so significant that they compromise the content 
validity of the MEA (i.e., student would need accommodations not listed in “Policies 
and Procedures for Accommodations and Alternate Assessment to the MEA”) .  
Most frequently these very few students are students with significant disabilities, 
Limited English Proficient students who have virtually no command of the English 
language and possibly students identified under Section 504. 

Teams must make decisions for the student in each subject area assessed by the 
PAAP.  For example, a student may require a PAAP for English Language Arts but 
may be able to participate in the rest of the MEA with accommodations.

How Will the PAAP Be Scored?
Each spring Maine educators are brought together to score student alternate 
assessment portfolios.  Portfolios are scored using a set of criteria outlined in PAAP 
rubrics. The rubrics are based on Content Standards and Performance Indicators for 
each of the grade spans (PK-2, 3-4, 5-8, and 9-12) in the Maine Learning Results
and articulate four levels of performance. Training in reliable scoring is provided to 
all scorers and two separate individuals score student work to agreement.  These 
scores are then aggregated into the MEA reporting system.

How Are Results of the PAAP Reported? 
Each year, parents, schools and districts will be sent the results for students who 
were assessed through the PAAP.  Beginning in 2003-2004 the scores of these 
students will be included for accountability purposes with scores of other students 
who take the MEA in school, district and statewide results.
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PAAP Glossary of 
Terms

Alternate Assessment – the assessment of Content Standards for students whose 
exceptionality requires accommodations that are so significant that they compromise the 
validity of the assessment (i.e., student would require accommodations not listed in “Policies 
and Procedures for Accommodations and Alternate Assessment to the MEA). Where 
applicable, use of an alternate assessment must be identified and described in the students 
Individual Education Plan (IEP) or other personal plan.

Assessment – an educational instrument or activity designed to determine what a student 
knows and is able to do.

Content Area – specific subjects in education, such as English Language Arts, Science, 
Mathematics and Social Studies

Content Standard (CS) – a broad description of knowledge and skills in each of eight content 
areas of the system of Learning Results. The content standards are set forth in Maine 
Department of Education Reg. 131

Content Validity – the degree to which an assessment measures the Content Standard(s) it is 
intended to measure, and the degree to which inferences and actions based on student 
performance are appropriate.

Documentation – evidence, information, and/or data on a student’s performance and 
achievement of identified knowledge and skills

Entry – the combination all student work,Task Descriptions and an Entry Slip all related to  a 
single Content Standard.

Entry Slip – sheet attached to portfolio entries identifying the content and skills addressed by 
the entry, and levels of assistance provided the student.

Evidence – products that document the student’s performance (i.e. actual student work, 
instructional program data, video/audio tapes etc.)

General Curriculum – the school administrative unit’s written document of local curriculum for 
grades K-12 that incorporates the content standards and performance indicators of the 
Learning Results.  The curriculum reflects a comprehensive plan for continuous, sequential, 
and specific instruction.
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Grade Span – checkpoints at PK-2, 3-4, 5-8, and secondary in the Learning Results.

Independent – the Level of Assistance which describes work done by a student who  performs the 
task without assistance.

Levels of Assistance – descriptions of the four degrees of assistance provided a student that allow 
for accurate demonstration of their level of achievement on a task but do not impact performance 
level. PAAP Levels of Assistance are Support, Prompting, Limited Prompting, and Independent.

Limited Prompting – the Level of Assistance which is applied to work done in response to prompts 
which are not specific to the task on which the student is working.  Such prompts take little time and 
are used to keep the student focused on the task, and to encourage perseverance.

Maine Educational Assessment (MEA) – the State assessment administered in grades 4, 8 & 11.

Maine Learning Results – the knowledge and skills essential to prepare Maine students for work, 
for higher education, for citizenship and for personal fulfillment

Opportunity to Demonstrate – provided through tasks that allow for options in 
strategy/solution/response and represent the culmination or synthesis of instructional experiences.

Personalized Alternate Assessment Portfolio (PAAP) – an assessment that evaluates the 
performance of students who cannot participate in the MEA (through standard administration or 
through administration with accommodations) on the basis of a body of work related to Maine’s
Learning Results

Performance Indicator (PI) – the statement in the Maine Department of Education Reg. 131 that
define in specific measurable terms the stages of achievement toward meeting a Content Standard 
within each grade span.

Performance Level – a general definition of expectations for each scoring level. (ex., The MEA 
performance levels are: Does Not Meet the Standards, Partially Meets the Standards, Meets the 
Standards or Exceeds the Standards).
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Portfolio – form of assessment that evaluates student performance on the basis of a body of 
work.  A collection of evidence for a purpose.

Prompting - the Level of Assistance which is applied to work done in response to prompts which 
are specific to the task on which the student is working.  

Reliability – the degree to which an assessment produces consistent results.  That is, when the 
results of an assessment have high reliability, a student would be expected to receive a similar 
score whether judged by a different rater, tested on a different occasion, or administered an 
equivalent form of the assessment.

Rubric – a set of criteria that qualitatively describes different levels of performance.  Used to 
make expectations clear to students and to establish consistent standards for scoring student 
work (four levels of PAAP rubrics each articulate four levels of performance related to the Grade 
Span Performance Indicators)

Scoring Guide – see Rubric

Scoring Organizer – A scannable document used to record student PAAP scores by Content 
Standard.

Support - the Level of Assistance which is applied to work which the student is able to perform 
only in response to extensive cues/prompts/supports.   

Table of Contents –forms required as part of the PAAP to organize and document student work, 
by Entry, for scoring.  Content Standards and Performance Indicators addressed by the evidence, 
as well as the tool used to document performance levels, are recorded on this form. 

Task – assignment or prompt given to a student as part of his/her instructional program that 
clearly articulates expectations.  

Task Description – a sheet attached to portfolio entries identifying what was asked of the student 
and under what conditions the task was completed.
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Helpful WebsitesHelpful Websites
MDOE Home Page (You can find the Informational Letters here – look under “News”):

www.state.me.us/education

MDOE Personalized Alternate Assessment Portfolio (PAAP) Home Page:
http://www.state.me.us/education/lsalt/altassess.htm

MDOE Comprehensive Assessment System Home Page & Accommodations Page:
www.state.me.us/education/lsalt/compassess.htm
www.state.me.us/education/lsalt/accommodations.htm

Measured Measures:
www.state.me.us/education/g2000/mm.htm

Maine Local Assessment Development Home Page:
www.mainelad.org

Maine Assessment Portfolio Home Page:
www.maptasks.org

MADSEC Home Page:
www.madsec.org

LEARNS Home Page:
www.ume.maine.edu/cci 

Maine Support Network Home Page:
www.mainesupportnetwork.org

Measured Progress Home Page:
www.measuredprogress.org

At the Maine Department of Education:At the Maine Department of Education:
Linda Parkin 207-624-6782 linda.parkin@state.me.us

Mona Baker 207-624-6825 mona.baker@state.me.us

Melanie Furber Bachinski 207-624-6678 melanie.bachinski@state.me.us

Brud Maxcy 207-624-6774 brud.maxcy@state.me.us

Barney Berube 207-624-6788 barney.berube@state.me.us

Sources of Information on the PAAPSources of Information on the PAAP

Sources of Information

LEARNSLEARNS
The Center for Community Inclusion  The Center for Community Inclusion  
Betsy Enright   207-892-0455
betsy.enright@umit.maine.edu
Brian Doore    207-581-1284
brian.doore@umit.maine.edu

Keith M. PfeiferKeith M. Pfeifer
Director of Scoring 
One Washington Center, Suite 100
Dover, NH 03820
603.749.9102 ext. 3110
kpfeifer@measuredprogress.org

Maine Support NetworkMaine Support Network
Therese Bernier Burns
teamwork@mainesupportnetwork.org
www.mainesupportnetwork.org
207-685-3171

Measured MeasuresMeasured Measures – a publication on technical aspects of an assessment system – see below for website url

Other ResourcesOther Resources
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